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Summary of inspection findings

1.

The school’s aims are realised through leaders’ decisions which place pupils’ wellbeing, personal
development and academic progress in careful balance. Leaders’ coherent and reflective approach
to provision, self-evaluation and risk management ensures that pupils are safe, confident and well
supported. Consequently, pupils develop independence, resilience and self-awareness within an
open and inclusive culture.

Governors provide effective and informed oversight. They combine rigorous monitoring with
constructive challenge and professional collaboration with school leaders.

Teaching is effective. It enables all pupils to make good progress within a broad and well-considered
curriculum. Leaders monitor and refine provision carefully so that pupils’ learning is well supported,
inclusive and appropriately challenging.

Leaders and teachers in the early years ensure a secure and supportive learning environment in
which teaching is well matched to children’s needs. Consequently, children develop confidence in
their communication and social skills, engage positively with learning and establish solid foundations
for future progress.

Behaviour across the school is consistently positive and well managed. Clear expectations are
reinforced by staff and understood by pupils. This results in calm, respectful conduct and a
purposeful atmosphere that supports pupils’ personal development, wellbeing and learning.

Leaders plan personal, social, health and economic education (PSHE) thoughtfully. The programme
supports pupils’ growing understanding of wellbeing, relationships and responsibility through age-
appropriate and engaging learning experiences. The relationships and sex education (RSE)
programme is delivered effectively throughout the prep and the senior school. However, in the sixth
form there is some inconsistency in its delivery. As a result, some sixth-form pupils are not as well
informed as they could be.

Leaders provide pupils with access to impartial guidance and opportunities to develop employability
skills, supporting preparation for future education and employment. Pupils are encouraged to
consider a range of options and pathways. However, careers education is not sufficiently sequenced
across all year groups and, in some cases, this limits pupils’ understanding of the range of possible
future pathways which they might take.

Leaders and governors ensure that safeguarding arrangements are robust, well understood and
consistently implemented across the whole school. A strong culture of vigilance, supported by
effective training, clear procedures and rigorous oversight enables staff to act promptly on concerns.
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The extent to which the school meets the Standards

e Standards relating to leadership and management, and governance are met.

e Standards relating to the quality of education, training and recreation are met.

e Standards relating to pupils’ physical and mental health and emotional wellbeing are met.

e Standards relating to pupils’ social and economic education and contribution to society are met.
e Standards relating to safeguarding are met.

Recommended next steps.

Leaders should:

e ensure that the relationships and sex education programme is implemented more consistently in the
sixth form so that older pupils are well prepared for their future lives

e ensure that careers education is more structured and progressive, so that pupils are better informed
about the full range of future pathways, in readiness for their next steps.
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Section 1: Leadership and management, and governance

9.

10.

11.

12.

13.

14.

15.

16.

Leaders make thoughtful, values-led decisions that place pupils’ personal development and
wellbeing at the centre of school life. Provision is coherent and age-appropriate, enabling pupils to
develop confidence and independence. Leaders foster a culture of openness where pupils are
confident to raise concerns. As a result, pupils’ mental, emotional and physical wellbeing are
promoted effectively alongside their academic development.

Leaders use their knowledge and skills effectively to fulfil their responsibilities. They ensure that
school policies and procedures are implemented consistently through systematic monitoring.
Policies are reviewed and updated to reflect both changes in statutory guidance and the views of
pupils and parents, who are regularly consulted. Governors provide informed challenge and support.
Together, leaders and governors ensure that the Standards are met consistently.

Governors provide effective oversight. They demonstrate a thorough understanding of the school’s
strengths, areas for improvement and strategic priorities. Governors are actively engaged with staff
and pupils. They attend lessons, drop-ins, committee meetings and strategic development days.
Governors balance rigorous oversight with collaboration with senior leaders so that pupils are safe,
supported and able to thrive and achieve their full potential.

Leaders’ approach to self-evaluation is rigorous and systematic. It is fully embedded across the
whole school. They draw on audits, ongoing reviews and departmental action plans to inform
planning and decision-making. They anticipate potential unintended consequences and review
outcomes to adjust provision where necessary. This approach underpins the school’s strategic
development plan and ensures that planning aligns with statutory responsibilities and the school’s
aims and ethos.

In the early years, leaders provide clear direction and foster a nurturing, creative and family-
oriented ethos. They ensure staff know each child well and plan effective learning experiences which
reflect children’s interests. This approach ensures that children develop positive foundations within
an inclusive and supportive school environment.

All required information is provided clearly and consistently for parents and parents of prospective
pupils. Statutory policies and key documents are readily accessible on the school’s website and
parents receive suitable up-to-date information, including regular reports on pupils’ progress. As a
result, parents engage confidently with the school.

Leaders take a comprehensive approach to risk management. They ensure that staff understand
their responsibilities in identifying and managing potential risks to pupils’ wellbeing and health and
safety. Scrutiny of policies and risk assessments shows that leaders allocate appropriate resources,
review procedures regularly and promote a culture where safeguarding and wellbeing are shared
responsibilities.

Complaints are managed with clarity and consistency. Leaders ensure that procedures are well
understood. Concerns are addressed promptly and records are maintained carefully. Oversight by
senior leaders and governors ensures that formal complaints are handled appropriately, including
the use of independent panels when required. This approach reinforces parental confidence in the
school’s processes.
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17. Leaders maintain effective links with the local authority and other local partners. Leaders report to
the local authority on the provision and use of funds for pupils who have an education, health and
care plan (EHC plan) and when pupils join or leave the school at non-standard times.

18. Leaders demonstrate a sustained and strategic commitment to equality and inclusion. They ensure
their statutory responsibilities under the Equality Act 2010 are met through the effective
implementation of a written three-year accessibility plan. A detailed accessibility audit informs
leaders’ priorities, supports forward planning and ensures that provision continues to evolve in
response to pupils’ changing needs. Leaders adapt plans with input from pupils and parents. They
aim to ensure the physical and learning environment is fully available to all pupils so that
opportunities for personal and academic development are in no way restricted.

The extent to which the school meets Standards relating to leadership and
management, and governance

19. All the relevant Standards are met.
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Section 2: Quality of education, training and recreation

20.

21.

22.

23.

24,

25.

26.

Leaders have developed a curriculum that is carefully designed to meet the needs of pupils from
Reception through to sixth form. In the pre-prep and prep, specialist teaching in music, drama,
dance, French, outdoor learning, PE and swimming enables pupils to explore their talents, build
confidence, and develop foundational skills. In the senior school, pupils follow a broad and
challenging programme that deepens their knowledge and fosters independence.

Leaders evaluate curriculum provision thoughtfully to ensure it meets the needs of all pupils. They
adapt pathways and subject choices to balance academic ambition with pupils’ emotional and
personal development. Leaders have carefully considered the structure of the pre-GCSE curriculum
in Year 9, enabling pupils to have sufficient time to make informed choices and to develop secure
learning skills. Subject provision and specifications are reviewed regularly to ensure they remain
appropriate and responsive to pupils’ needs and aspirations. For example, A-level photography was
introduced initially at AS level as a trial, allowing leaders to evaluate uptake and impact before
extending the offer to the full A level. Similarly, leaders have adapted post-16 computing provision
by moving to the Alternative academic qualification (AAQ), ensuring greater alignment with pupils’
strengths. As a result, pupils make informed choices, engage positively with their academic study
and are well prepared for their future lives.

Teachers demonstrate secure subject knowledge. They use pupils’ prior learning and individual
starting points to shape learning activities and plan lessons carefully. Planning routinely identifies
pupils’ needs and enables teachers to make appropriate adaptations so that all pupils are supported
and challenged effectively. For instance, in modern foreign languages, teachers build systematically
on prior learning and adapt activities to ensure all pupils practise the target language confidently.
Teachers are ambitious for pupils’ progress, resulting in purposeful lessons where pupils are fully
engaged.

Teachers in the early years use careful questioning to develop children’s language and
communication skills. As a result, children share their ideas confidently in both learning and play. For
instance, during phonics lessons, children confidently identify digraphs and apply this knowledge in
their reading and writing.

Pupils develop high levels of numeracy and mathematical understanding across the whole school.
Pupils are confident in applying mathematical concepts and reasoning effectively across a range of
contexts. Children in Reception use games such as the dominos challenge to develop numeracy skills
and pupils in Year 8 explore number sequencing and patterns, including repeated addition and
subtraction, to deepen their understanding of numerical relationships.

Pupils develop practical and analytical scientific knowledge and skills, supported by specialist
teaching. For instance, in biology, pupils investigate the transport of liquids in plants and explore
circulation through interactive activities, demonstrating clear understanding of scientific principles.

In aesthetic and creative areas, pupils develop confidence, creativity and technical skill. Teachers
model techniques while allowing pupils creative independence. For instance, in dance and art
lessons, pupils work diligently and successfully to create skilled performances and original works of
art.
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27.

28.

29.

30.

Leaders and teachers use assessment effectively to monitor pupils’ progress and identify where
learning is secure or requires further development. Regular testing and detailed feedback enable
pupils to understand their strengths and areas for improvement. Leaders have implemented a
robust tracking system that allows them to assess progress appropriately while maintaining a
coherent overview across the school. Where variations in performance are identified, leaders act
promptly to provide appropriate support. Consequently, pupils make good progress throughout the
school and achieve well in public examinations.

Leaders work effectively with staff and external agencies to identify and support pupils who have
special educational needs and/or disabilities (SEND). Specialist staff produce detailed plans for
teachers to use so that they adapt their teaching as needed, for example by using additional
teaching materials for those with dyslexia. As a result, pupils who have SEND receive timely support
and make suitable progress within an inclusive learning environment.

Teachers support the small proportion of pupils who speak English as an additional language (EAL)
effectively. They use appropriate teaching strategies that develop confidence in key vocabulary.
These pupils access the curriculum fully and participate confidently in lessons.

Pupils benefit from an extensive programme of extra-curricular activities, delivered by
knowledgeable and committed staff. Uptake is high, reflecting pupils’ enjoyment and the breadth of
opportunities available. These activities enable pupils to develop interests, skills and talents beyond
the classroom, supporting their wider personal development. For example, participation in creative
clubs such as the ‘magazine editorial committee’ develops pupils’ aesthetic awareness alongside
confident use of digital tools. Practical clubs in areas such as textiles, design technology and food
and nutrition enable pupils to experiment and refine techniques. Physical activities, including
gymnastics, are well structured and safely managed, with staff expertise ensuring pupils are
challenged appropriately and remain fully engaged. As a result, pupils discover new interests and
develop their skills with enthusiasm, creativity and self-confidence.

The extent to which the school meets Standards relating to the quality of education,
training and recreation

31.

All the relevant Standards are met.
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Section 3: Pupils’ physical and mental health and emotional
wellbeing

32.

33.

34.

35.

36.

37.

38.

Curricular and extra-curricular provision is planned to develop pupils’ self-awareness, social
understanding and communication skills. Opportunities such as current affairs discussions and
creative activities encourage reflection, dialogue and engagement with real-life issues. As a result,
pupils articulate their views clearly, listen respectfully to others and show increasing maturity in
reflecting on their own behaviour and values.

Leaders have ensured that experiential learning is a key feature of the provision. Outdoor learning in
the pre-prep and prep is effective in developing pupils’ independence and social maturity.
Performing arts opportunities, including ‘writers’ room’, technical crew roles, screen acting and
choreography competitions, enable pupils to take creative risks and develop teamwork. ‘Pipers
radio’ provides pupils with practical leadership opportunities, as they plan content, present live
broadcasts, and manage behind-the-scenes roles. As a result, pupils develop self-knowledge, self-
esteem and self-confidence.

Children in the early years benefit from structured activities such as dance, swimming and woodland
experiences, which foster collaboration and independence. Children develop their strength, co-
ordination and balance whilst also following their own interests and learning to co-operate with
each other.

Through careful planning and resourcing, the school offers a wide-ranging physical education (PE)
programme. Leaders monitor participation in both curricular and extra-curricular sport. This enables
timely adjustments to support pupils with differing levels of commitment, including those training at
an elite level. Pupils develop their ball skills in hockey and netball and their core fitness and
movement skills in swimming and gymnastics. Teaching encourages co-operation, resilience and self-
regulation, which is evident in pupils’ positive engagement and teamwork. Pupils develop physical
confidence, wellbeing and a balanced approach to healthy living.

Personal, social, health and economic education is delivered as part of ‘life skills’, the ‘spiral’
programme and sixth-form enrichment. Leaders ensure content is age-appropriate and that it
progresses in complexity through the school. Pupils explore topics including personal safety,
wellbeing, online behaviour, respect and protected characteristics. Lessons make effective use of
discussion, reflection and real-life contexts. Consequently, pupils engage confidently, express their
views thoughtfully and demonstrate an understanding of personal and social responsibility.

Relationships and sex education covers topics such as consent, sexual health, boundaries and
healthy relationships. Pupils are supported to understand where to seek guidance and to make
informed choices. Parents are kept informed about sensitive content. Leaders review the curriculum
regularly and adapt it to meet pupils’ needs. However, in the sixth form there is some inconsistency
in the way in which the programme is delivered and in some cases pupils’ knowledge and
understanding is therefore less secure.

Leaders set clear and consistent behaviour expectations, which are applied effectively by all staff.
Pupils’ behaviour consistently demonstrates kindness, consideration and mutual respect. As a result,
throughout the school, there is a calm, purposeful learning environment that supports both personal
development and academic progress.
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39.

40.

41.

42.

43.

44,

10

Anti-bullying arrangements are clearly understood and consistently implemented across the school.
Incidents of bullying are rare. When bullying does happen, incidents are recorded and monitored.
There is appropriate oversight from senior leaders and governors.

The school’s buildings and grounds are carefully maintained and purposefully designed to support
both learning and enrichment. Bespoke facilities for sport, music, dance and theatre enhance the
curriculum and provide pupils with access to a wide range of experiences. Clear systems are in place
for reporting and addressing maintenance issues and ensuring that the fabric of the buildings
remains in good repair. This enables pupils to learn in a safe, well-equipped environment.

Leaders have created an effective framework for health and safety across the whole school. It is
underpinned by clear policies, regular training and systematic oversight. Fire safety procedures,
signage and evacuation routes are well maintained, and visitors are appropriately supervised on site.
Arrangements for supervising pupils are carefully organised and consistently implemented.

First aid and medical care are managed through a well-organised medical centre staffed throughout
the school day. An appropriate number of staff are trained in first aid, including paediatric first aid
for those working in early years. Clear systems are in place for recording accidents and administering
medication. As a result, pupils’ medical needs are met promptly.

Leaders’ oversight of attendance and admissions is robust and effective. There are clear systems in
place to monitor attendance patterns, respond promptly to absence and liaise appropriately with
external agencies. Leaders review attendance data regularly, report outcomes to governors and
adapt procedures where necessary. Leaders maintain an appropriate admission register.

Leadership opportunities are embedded across the school through a clearly defined pupil leadership
structure. In the senior school, sixth-form prefects undertake specific roles and receive guidance to
fulfil their responsibilities effectively, while younger pupils contribute through form captaincies and
community roles. This enables pupils to develop confidence, responsibility and an understanding of
leadership through service to others.

The extent to which the school meets Standards relating to pupils’ physical and mental
health and emotional wellbeing

45,

All the relevant Standards are met.
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11

Section 4: Pupils’ social and economic education and contribution
to society

46. Leaders prepare pupils effectively for life in British society. A structured current affairs programme
in form time promotes understanding of democracy, the rule of law and respect for others.
Enrichment and careers provision further support pupils’ preparation for future roles as citizens.
Across the curriculum and through the behaviour policy, pupils learn to distinguish right from wrong.
Consequently, pupils demonstrate understanding of their responsibilities within society.

47. Leaders actively embed fundamental British values across the curriculum and enrichment
opportunities. Pupils engage in debates and reflective exercises that develop their understanding of
individual liberty and tolerance of those with different faiths and beliefs. For example, pupils in Year
12 discuss ethical questions linked to historical and global contexts. Consequently, pupils
demonstrate respect for differing viewpoints.

48. Leaders promote pupils’ social and cultural development through a wide range of curricular, extra-
curricular and enrichment opportunities. Through PSHE, the ‘life skills’ and ‘spiral’ programmes,
pupils engage with structured discussions about fairness, equality and difference, developing their
understanding of mutual respect and tolerance. Wider opportunities include trips to local care
homes, performing arts projects and charity initiatives such as the Year 6 charity challenge. Children
in the early years benefit from early exposure to other cultures through activities such as learning
songs in other languages. Pupils demonstrate courtesy, empathy and respect for all members of the
school and wider community and engage confidently with the world beyond school.

49. Leaders provide impartial careers guidance through a careers framework and one-to-one access to
the head of careers. Pupils explore options and develop employability skills. However, the careers
provision is not yet clearly structured across all year groups which means pupils do not always have
a complete overview of the full range of potential pathways for their next steps.

50. Leaders ensure that pupils develop financial literacy and understanding of economic principles
through form-time activities and enterprise projects. In form time, pupils explore practical financial
topics, including the security of debit and credit cards, online fraud and the risks of scams, equipping
them with essential skills for independent living. Pupils learn to budget, plan and make decisions,
gaining financial skills and an understanding of the role of enterprise in the wider community.

The extent to which the school meets Standards relating to pupils’ social and economic
education and contribution to society

51. All the relevant Standards are met.
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Safeguarding

52.

53.

54.

55.

56.

57.

Leaders, supported by governors, have created a culture in which safeguarding is everyone’s
responsibility. They ensure that statutory guidance is followed and understood. As a result, children
benefit from well co-ordinated care and consistent support. Safeguarding policies and procedures
are clearly communicated to staff and parents.

Staff and governors receive regular and relevant safeguarding training. Consequently, staff are well
informed, alert to risks, and confident in taking appropriate action when needed. Leaders ensure
that staff understand the importance of reporting any concerns they have about adults, including
low-level concerns. Staff understand their duty to report concerns promptly.

Senior leaders maintain effective oversight of safeguarding through robust systems, including
meticulous record-keeping that ensures all concerns are carefully documented and monitored over
time. Senior safeguarding leaders work collaboratively to track and review concerns to inform their
decision-making. They ensure that concerns are escalated and managed appropriately and work
closely with external agencies including the local authority and children’s services.

Trusted relationships between staff and pupils foster a culture of openness in which pupils feel safe
to share concerns. Pupils are confident in their understanding of how to keep themselves and others
safe and trust that any concerns will be taken seriously.

Leaders implement rigorous procedures for safer recruitment and all required checks are made
before anyone starts work at the school. These are recorded accurately in the single central record
of appointments (SCR). The SCR is carefully reviewed termly by trained governors with responsibility
for safeguarding.

Leaders proactively promote online safety and awareness of contextual risks, including radicalisation
and misuse of social media. Pupils receive age-appropriate education which supports them in using
technology safely and in understanding the possible dangers of the internet. Staff monitor online
activity using robust online filtering and monitoring systems which are regularly tested.

The extent to which the school meets Standards relating to safeguarding

58.

All the relevant Standards are met.
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Information about the school

59.

60.

61.

62.

63.

Pipers Corner School is an independent day school for female pupils. The school is a charitable trust
whose trustees provide oversight as governors. The school is divided into three sections: the pre-
prep, for pupils aged 4 to 7 years; the prep school, for pupils aged 7 to 11 years; and the senior
school and sixth form, for pupils aged 11 to 18 years.

There are six children in the early years comprising one Reception class.

The school has identified 135 pupils as having special educational needs and/or disabilities. A very
small proportion of pupils in the school have an education, health and care plan.

The school has identified English as an additional language for 24 pupils.

The school states its aims are to know each pupil as an individual and identify, develop and support
their talents. It strives to provide an environment where social and emotional learning is as
important as academic success. The school endeavours to create a community based on Christian
values, tolerance and service whilst encouraging sensitivity to the beliefs and conviction of others.
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Inspection details

Inspection dates 3 to 5 February 2026

64. A team of six inspectors visited the school for two and a half days.
65. Inspection activities included:

e observation of lessons, some in conjunction with school leaders

e observation of registration periods and form times

e observation of a sample of extra-curricular activities that occurred during the inspection
e discussions with the chair and other governors

e discussions with the headteacher, school leaders, managers and other members of staff
e discussions with pupils

e visits to the learning support area and facilities for physical education

e scrutiny of samples of pupils’ work

e scrutiny of a range of policies, documentation and records provided by the school.

66. The inspection team considered the views of pupils, members of staff and parents who responded
to ISI’s pre-inspection surveys.
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How are association independent schools in England inspected?

e The Department for Education is the regulator for independent schools in England.

e |Slis approved by the Secretary of State for Education to inspect independent schools in England,
which are members of associations in membership of the Independent Schools Council.

e [Slinspections report to the Department for Education on the extent to which the statutory
Independent School Standards, the EYFS statutory framework requirements, the National
Minimum Standards for boarding schools and any other relevant standards are met.

e For more information, please visit www.isi.net.

Independent Schools Inspectorate
CAP House, 9-12 Long Lane, London, EC1A 9HA

For more information, please visit isi.net
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